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Mpoadéate oelpég av xpelaotel. H opyavwon Sidaokadiag kat ot SI6AKTIKEG UETOSOL TTOU XPNOLUOTIOLOUVTAL TIEPLYPAPOVTAL
avaAutika ato (6).

TYNOZ MAGHMATO?Z | Eiikol unoBabpou (YEM)

yevikoU uroBadpou,

£L61koU untoBadpou, ebikevons

VEVIKWVY yVWwoewv, avantuéng Se€lotritwv

MNPOAMAITOYMENA MAOHMATA:
FAQ2ZA AIAATKAAIAZ ko EEETAZEQN: | EAAnvika

TO MAOHMA NPOZMEPETAI 2E QOITHTEZ ERASMUS | Nou
HAEKTPONIKH ZEAIAA MAOHMATOZ (URL)

(2) MAGHZIAKA ANOTEAEZMATA

Ma6Bnolakd AntoteAécpata

Meptypagpovtal To LadnoLaKka amoTEAECUATA TOU UaTUATOG Ol CUYKEKPLUEVEG YVWOELG, SEELOTNTEG KAl LKAVOTNTES kKataAAnAou emtéSou mou
Ja AIOKTHOOUV 0L POLTNTEG UETA TNV ETULTUXT OAOKANPpWaN ToU padnuatog.
JuuBouAleurteite to lMapaptnuo A
® [Ieptypapr) tou Emutédou twv Madnolakwyv AmoteAecuatwy yLa kade éva kUkAo amoudwv ouupwva e to MAaioto Mpoooviwy Tou
Evpwrtaikou Xwpou Avwrtatng Eknaibevong
® [Ieptypapikoi Agiktes Emunébwy 6, 7 & 8 tou EupwmnaikoU lMAataiov Mpoodviwv Aia Biou Madnong kot to Mapdaptnua B
MepAnntikog 08nyog ouyypaprc Madnolakwv AmoteAeouatwy

Y10 m\aiolo Tou pabnuatog, ol poltnTEG avapuévetal va eival os B£on va:

= KOTAVONOOUV TI POOCLKEC £VVOLEG TOU OVTIKELLEVOU TWV VEWV HOONOLOKWY TIPOKTIKWY OTO oUYXPOVO
KOLVWVLKO-OLKOVOLLLKO Kol TEXVOAOYLKO TIEPLBAANOV.

= Katavorjoouv Ti§ Pndlakég texvoloyieg Kat TG Sladpopé aflomoinong Toug otol GUYXPOVOL EKTIOLSEUTIKA
OUCTALOTA, TLC TIOAMTIKEG PN dLOKAG AVATTTUENG KOL TLC EKTIOLOEUTIKEG TIOALTIKEG.

= peletioouv T oUyxpoveg Bewpieg pabnong oe ox£on e TLg VEEG PndLakEg TeEXVOAOYLEG.

= peletioouv Kol avaAUoouV TIG EMIUEPOUC SLaoTAoELS Tou Yndlakol meplBdAlovtog und To mpiopa TG
oMnAemibpacng teXVoAoyLKG €EEMENG Kal eKMASEUTIKWY Hopdwv KaBWS Kal TnG avadlapdpdwaong
HLaBNOLOKWY TIEPLEXOUEVWV KL TIALS QY WYLKWV OTPOTNYLIKWV.

= gvIoXUOOUV TIG YVWOELG TOUG O€ eMinedo katovonong oAoKANpwUEVWY OewPnCOEWY WG TIPOG TO OXESLACUO
KaL tnv edoppoyr VEWV HOVTEAWV HaBnolokol oXeSLaopUol Kal TwV VEWV EKTIOLSEUTIKWY EPYAALEiWY OTO
UndLako meptPailov.

" LEAETAOOUV KAl KOTAVONOOUV ETILUEPOUG SLAOTACEL Tou Pndlakol TepBAANOVTOG OXETLKA UE TLC VEEC
Texvoloyieg Kat katavonon ouvadwv Bepatikwv ot eminmedo empépou edpapuoywv (my. lotog 2.0,
NAEKTPOVLIKN Habnon).

Fevikég IkavoTnTEG

ANauBavovtag urmoWn Tig YEVIKEG LKAVOTNTEG TTOU TIPETIEL VO EXEL ATTOKTIOEL O TTUXLOUXOG (OTTWG QUTEG avaypdgovtat oto lNapaptnua
AutAdwpartog kat mapatidevral akoAdoUdwg) oe mola / TOLEG A0 AUTEG ATTOOKOTMEL TO puadnua;.

Avadritnon, avaiuon kat ouvIean SeSougvwy Kot Mpoaywyn tng eEAeUTEPNG, SNULOUPYIKIG KOL ETAYWYLIKIG OKEYNG
TIANPOYOPLWVY, LLE TN XPHON KAL TWV aITaPAITNTWY TEXVOAOYLWV
[pooapoyr) O€ VEEG KATAOTATELG
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Autovoun epyaoia

Ouadikn epyaocia

Epyaoia oe Siedvég meptBaAiov
Epyaocia og Stemiotniuoviko neptBailov
lMapdywyn VEwV EPEVVNTIKWV LOEWV

(3) NEPIEXOMENO MAGHMATO2

AVTIKE(LEVO TOU LaBAMATOG €lvat N avAAUGCHN TOU TEPLEXOMEVOU TWV cUYXpovwv PndLOKWY TEXVOAOYLWY o€ eTinedo
VEWV MaBNOLOKWY TIPAKTIKWY Kot ekmaideuong. To paBnua mapéxel L OAOKANPWHEVN EMLOKOTNGN TWV
TEXVOAOYLKWY, HABNCLOKWY KOl OPYOVWTLKO-TEXVIKWY TIAPAUETPWY TIOU OXeTilovtal pe Tn paydaia uloBétnon Twv
Undlakwv texvoloylwv Katd tn SIEaKTIKr Stadlkacia otnv TUTIKN, N TUTIKA Kol atumn ekmaibevon. Ta tehevutaia
€, oL Pndlokég texvoloyieg OSlapopdwvouv €va VEO €upUTepo TAAIOLO paBnolakoU OXeSLAoUOL  Tou
avaSLlapopdwveL Ta LoBNOLAKA TIEPLEXOUEVA, TLG TIALSAYWYLKEG OTPATNYLIKEG, VW avadelkvUOUV Th onuacio tng
MABNoNG we moAU-eminedng SLadIkaciag Mou PETATOTIIETOL TIPOG CUYKEKPLUEVA LOONOLAKA ATMOTEAEGUATO ATTO TOUG
paBnTéc-ekmaldeuopevous. To Hadnua mepthapBavel Tnv avadelen katl avaluon cuvadwv INTtnudtwy ou adopouv
oTNV aVAAUOHN Kol Katavonon tTwv Pndlakwv TeXVoloywv otnv ekmaibeuon, Twv VEWV HOVTEAWV Habnolakol
OXeOLAOUOU KAl TwV VEWV EKMALSEUTIKWY epyaleiwv oto Ynodlakd meplBarov. EmumpocBétwg to pAbnua
Teplypddel kal avaAUel TG oUyxpoveg Oewpleg pabnong oe oxéon He TG véeg Pndlakeég Texvoloyieg, evw
QVOSEIKVUEL OXETIKEG BEPATIKEG o€ eminedo epappoywv Iotol 2.0, NAEKTPOVIKAG LABNONG KoL VEWV TEXVOAOYLWY OE
ouVAPTNON UE TNV Tteplypadr) VEWV TACEWV KOl KATEUBUVOEWV.

OL BaoLKEG EVOTNTEG TOU HaBaTOog MEPAAUBAVOUV:

=  Wnolakég texvoloyleg Kal ekmaildeuaon - BAOIKEG EVVOLEG KO TIEPLEXOHEVA: LOTOPLKN TAALGLWON, BACLKES
£VVOLEG KOL VEEC TAOELG, oUYXPOVN Kol acUyXpovn €€ amooTacsws ekmaibeuon, avaduopeveg PndLakeg
TEXVOAOYLEG Kall ekalbEUON, VEEC TIALS ALY WYLKEG TIPOCEYYIOELG.

= Texvoloyieg mAnpodopikng, Pndlakég Texvoloyieg LaBnong Kat TIOMTIKEG: LOVTEAQ XProNG Kol Evtaéng Twv
TeEXVOAOYLWV TIANPOdOPLKAC OTNV eKMAldEUON, HOVIEAQ OLKOSOUNONG YVWONG KOl CUVEPYATIKAG MABnong
UEoWw TexVoAoyLWV TANPodopLKNG, cUyxpova UTtoSelypaTa Kot mapadelypata MOALTIKWY yLa Ty aglomoinon
Twv TexVoAoylwv TANPodOPLKNG otnV eKmaibeuaorn, avaAluon TOU HOVIEAOU TEXVOAOYLKNG TALSAYWYLKAG
yvwong neplexopévou (TPACK).

= Exmadeutika epyoleia oto Pndlokd meplBAMov: eKTOLSEUTIKA €pyaAeiat Kol AOYLOULKO, cUyxpova
ekmaldeuTika mepLlBarovta kot Awadiktuo, Pndlakég texvohoyieg pabnong kat emimeda aflomoinong,
agloAoynon Pndlakwv texvohoylwv pabnong.

=  Wnolakol ekmatbeutikol mOpoL: eVVOLOAOYIKOG OXESLOOUOC Kol TOPAUETPOL HABNCLOKWY OVILKELLEVWY,
Undlaka amobetripla kot padnon, aflohdynon HaBNOoLOKWY AVTKELUEVWY, EPAPUOYEG QVOLKTWV
EKTIALS EVTLKWV TIOPWV.

= Wnolakég texvoloyiec otnv ekmaibeuon: TOpPAyovieC evowpdtwong Yndlokwy TEXVOAOYLWY oTnV
ekmaldevon, avaoyetikol mapayovteg £vtagng Pndlakwv texvoloylwv otnv ekmaideuvon, Sladopetika
MOVTEAD evowpdTtwong Twv Yndlakwv Texvoloywyv otnv ekmaldeuTikn Sladikaoia, umodeiypota
TEXVOAOYLKNG TS QY WYLKI G YVWONG TIEPLEXOUEVOU.

=  Qcewpie¢ pabnong kot Yndlokég texvoloyieg: yvwotikég Beswpleg pabnong, To MApPASEyHA TOU
£MOLIKOSOULOMOU  (constructivism), HOVTEAQ GCUVEPYATIKAG HAONONC, auUTO-KATteuBUVOUEVN Kol aQuUTO-
puBulOpevn uabnon.

= Wnolakég texvoloyieg Kol HaOnolakdg oxeSLaOUOC: EKTALGEUTIKOG OXESLOOUOG Kol TUTOL LadnoloKwy
SpaotnplotNtwy, OXedlaopog pabnolakwv Spactnplot|twy pe TtV  aflormoinon twv  Yndlakwy
TEXVOAOYLWV.

=  Nonuatodotolpevn pabnon, Olepsuvnuiky HABnon kot  Pndlakéc TeXVoAoylec:  evvoloAoyikn
xoptoypddnaon kal ekmaibsuon, ouyxpova MePIBANMOVTA Kol OTPATNYLKEG EVVOLOAOYLKAG Xoptoypadnong,
TUMOL Kal POVTEAA SLEPEUVNTIKNAG HABNnong, SlepsuvnTikn padnon kal epapUoyEC MPOooUolwong, LoTo-
e€epeuvnoeLg Kal SlepeuvnTiki Lddnon.

= JUyxpoveC £pOpPUOYEG OTOV TIOYKOOULO LOTO KO EKTTAULOEUTIKOC OXESLAOUOG: 10TOC 2.0 Kol eKTTOULOEUTIKEG
TIPAKTIKEG, EKTTALOEUTLKA LOTOAOY LA Kait StadopeTikol TUToL Lotoloyiwy, NAektpovikol pakelotl pabnong.

= AVOIKTEG Katl PndLakéc TAEELC: aVOLKTEG KOl SNULOUPYIKEG TALELG, TO MOVTEAO TNG QVECTPOUUEVNC TAENG,
uadnon kot Pndlakn adrnynon, oxedlacuodc kot TUTtoL PndLakwy moyvisLwy.

= HAektpovikr pddnon kot VEEC texvoloyieg: nAektpovikr pabnon — mAaiolo, évvoleg Kot HopdEG, Baotkd
XOPOKTNPLOTIKA TNG NAEKTPOVIKAC MABNoNG, TexvoloyieC nNAekTpovikKAG paBnong (mX, oUyXpoveg,
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0OUYXPOVEG), VEEG SUVATOTNTEC KOl TEEPLOPLOKOL TNG NAEKTPOVIKNAG LABnong.
=  Movtéla kat oXedLaopOG HaBNUATWY NAEKTPOVIKNG HABNoNG: €§ amootdoews ekmaideuon Kal LOVIEAQ
NAEKTpOVIKNG pHaBnong, ocuotripata Stoxeipong pabnong, oxeSlaopdg SpaotnPLOTATWY NAEKTPOVLKAG

paBnong kot olyxpova epyoleia.

=  Négg TAOELG Kal KoteuBUvoelg — Malikd Avolktd HAektpovikd Mabnuata, kowotnteg kot pabnolakn
QVOAUTIKA: KoTnyopleg kat tumot Malikwv Avolktwv HAektpovikwy Mabnudtwy, PBaolKEG OPXES
OXeOLAOHOU, NAEKTPOVIKEG KOLVOTNTEG LABNONG, LaBNOLOKN AVAAUTIKN.

(4) AIAAKTIKEZ kot MAOHZIAKEZ MEGOAOI - AZIOANOIHZH

TPOMNO2 NAPAAOZH2

Mpoowro ue mpoowrno, EE anootdoews eknaibeuan K.Am.

Mpoowro Pe MPOowTTo ekmaidsuon

XPHZH TEXNOAOTIQN NAHPO®OPIAZ KAI EMIKOINQNIQN

Xprion T.M.E. otn AtbaockaAia, otnv Epyactnpiakr Eknaibevon, otnv
ETtLKOWVWVIQ UE TOUG (POLTNTES

Aloroinon nAektpovikwv epyaleiwv otn Sibaokalia,
OTNV AVAPTNON TOU GXETIKOU UALKOU TOU HaBrAuatog Kat
OTNV EMLKOLVWVIO LLE TOUG POLTNTES

OPIrANQZzH AIAAZKAAIAZ
Meptypagovral avaAutika o Tpormog kat uedodot Stéaokaliag.
AwaAgéetg, Seuvapia, Epyaotnpiakr Aoknon, Aoknon lNeSiou, MeAétn &
avaAvan BiBAoypapiag, @povtiotriplo, Mpaktikr (Tomodétnan), KAwikn
Acoknan, KaAliteyviko  Epyaotriplo,  Awabpaoctikry  Sibaokalia,
Ekmaubeutikéc emiokéPelg, Ekmovnon ueAEtng (project), Suyypapn
epyaoiac / epyaotwv, KaAAteyvikn Snutoupyia, K.A.

Avaypd@ovtal oL Wpec MEAETNG TOU outnth yla kade padnolakn
Spaatnplotnta kKadwe Kot oL WPEG N KadoSNyoUUEVNG UEAETNG OUUPWVA
UE TLG apxEg Tou ECTS

, ®doprog Epyaciog
Apaotnplotnra e
Alalé€elg kat Epyaotrpla 60%
MeAétn & avaiuon 10%

BiBAoypadiag
Juyypadn epyaciag 30%
Z0volo MaBnuartog 100%

AZIOAOTHZH ®OITHTQN
Mepypapn tne Stadikaoiog aétoAdynaong
Mwooa  AfloAdynong, MeBobot  a&loAdynong, Awapoppwtikn 1
Juunepaouatikn, Aokwuaoio MoAdamAng EmiAoyng, Epwrtrioelg Sovtoung
Anavtnong, Epwtrioelg Avamrtuéng Aokiuiwv, Emiduon [MpoBAnudatwy,
lpanty Epyacia, Exeon / Avagopa, [lpogopikri Eéétaocn, Anudoia
Mapouoiaon, Epyaotnpiakn Epyacia, KAwikn Eé€taon Aodevoug,
KaAAwteyvikn Epunveia, AAAn / AMeg

Avapépovtal pnta mpoabLoplouéva KpLTrpLa aéloAdynang Kat Eav Kat Tou
elval mpooBaouua oo TOUG QOLTNTEG.

H efétaon tou pabrpatog Baociletal adevog
otnV €Kmévnon aoknong mpoddou (Epwtroelg
JUvtoung Amavtnong) 1 epyaociag oe mooooto

30%, oadetépou OTIG TEAKEG EEETAOELG
(ouvéuaouog Aokipaociog MoAAaTARG
Emdoyng  n/kaw Epwtioelg  TUVIOUNG

Amavtnong) os mocooto 70%.
H aflohdynon  mpayupatomoleital  otnv
eMnvikn yAwooa.

(5) ZYNIZTQMENH-BIBAIOTPADIA

Baoka eyxeipidio:

- TQoylavvng, A. (2019) Wnadrakég texvoloyieg kat padnon tou 21ou awwva, Ekd6oeLg Kpttikn.

Kwdkog otov ELdogo: 86055478

- TQuoywavwvng, A. (2015) HAektpovikry HAOnon: OewpnTKEG TPOCEYYLOELG Kal ekmalSeuTiKol oxedlaouol,

Ekd0oeLg Kputikn.
Kwdkog otov ELdogo: 68379927

- Oeoakng, I. (2019). Ewoaywyn otg Edapuoyég twv Wnolakwy Texvoloywv otnv Eknaibevon: And Tig
Texvohoyieg NMAnpodopiag kat Emkowwviwy (TMNE) otnv Wnolakr Ikavotnta kal tnv YoAoylotiky SKEpn,

Ekdboelc: Gutenberg
Kwdkog otov ELdogo: 86055158

Evéewktikn BiAoypadio:

- Bates, A.W. (2015) Teaching in a Digital Age: Guidelines for Designing Teaching and Learning, Vancouver BC:

Tony Bates Associates Ltd.

- Conole, G. (2014) A new classification schema for MOOCs, International Journal for Innovation and Quality in

Learning, 2(3), pp. 65-77.

- Conole, G. (2012) Designing for learning in an open world, New York: Springer.

MOAIIT ITANEITIZETHMIOY KPHTHZX18 Aekepppiov 2018ceAida 3



https://service.eudoxus.gr/search/#a/id:86055478/0
https://service.eudoxus.gr/search/#a/id:68379927/0

Awepyooio 4. Ecotepucny ASrohdynon
Avapopeoon tov [poypappatog Iportvlok®v Xrovddv
Ynooerypo BS AAIIL

- Goodyear, P. (2015) Teaching s design. HERDSA Review of Higher Education, 2 pp. 27-50.

- Griffin, P. & McGaw, B. & Care, E. (2012) assessment and Teaching of 21° Centrury Skills, Dordrecht: Springer.

- Harasim, L.M. (2012) Learning theory and online technologies, New York: Routledge.

- Jimoyiannis, A. & Komis, V. (2001) Computer simulations in teaching and learning physics: a case sturdy
concerning students’ understanding of trajectory motion, Computers & Education, 36, pp. 183-204.

- Jonassen, D.H. (1996) Computers in the classroom: Mindtools for critical thinking. Columbus, OH:
Merrill/Prentice Hall.

- Jonassen, D.H. & Land, S.M. (Eds.) (2010) Theoretical foundations of learning environments, New York:
Routledge (2"¢ Edition).

- Kereluik, K., Mishra, P., Fahnoe, C. & Terry, L. (2013) What knowledge is of most worth: Teacher knowledge
for 21%t century learning, Journal of Digital Learning in Teacher Education, 29(4), pp. 133-140.

- Khine, M.S. (2015) New Directions in Technological Pedagogical Content Knowledge Research Multiple
Perspectives, Charlotte, NC: Information Age Publishing.

- Koehler, M.J. & & Mishra, P., Kereluik, K., Shin, T.S. & Graham, C.R. (2014) The Technological Pedagogical
Content Knowledge framework. In J.M. Spector, M.D. Merrill, J. Elen & M.J. Bishop (Eds.) Handbook of
Research on Educational Communications and Technology (pp. 101-111), New York: Springer.

- Luckin, R. (2010) Re-designing learning contexts: Technology-rich, learner-centred ecologies, London:
Routledge.

- McDougall, A. Murname, J., Jones, A. & Reynolds, N. (2010) Researching IT in Education: Theory, Practice and
Future Directions, London: Routledge.

- Preece, J. (2000) Online Communities. Designing Usability, Supporting Sociability, New York: Wiley & Sons.

- Salon, G. (2003) E-moderating: The key to teaching and learning online, London: Routledge.

- Shaffer, P.S. & McDermott, L.C. (1992) Research as a guide for curriculum development: An example from
introductory electricity. Part I: Investigation of student understanding, American Journal of Physics, 60(11),
pp. 994-1000.

- Siemens, G. (2013) Learning analytics: The emergence of a discipline, American Behavioral Scientist, 57(10),
pp. 1380-1400.

- Squires, D. & Preece, J. (1999) Predicting quality in educational software: Evaluating for learning, usability and
the synergy between them, Interacting with Computers, 11, pp. 467-483.

- UNESCO (2018) ICT Competency Framework for Teachers, Version 3, Paris: United Nations Educational,
Scientific and Cultural Organization.

- Voogt, J. & Roblin, N.P. (2012) A comparative analysis of international frameworks for 21 century
competences: Implications for national curriculum policies, Journal of Curriculum Studies, 44(3), pp. 299-321.

- Weller, M. (2014) The Battle for Open: How openness won and why it doesn’t feel like victory, London:
Ubiquity Press.

- Wenger, E., McDermott, R. & Snyder, W. (2002) Cultivating communities of practice: A guide to managing
knowledge, Boston: Harvard Business School Press.

- Wiley, D.A. (2010) Openness as catalyst for an educational reformation, EDUCAUSE Review, 45(4), pp. 15-20.

MOAIIT ITANEITIZTHMIOY KPHTHZX18 Aekepppiov 2018ceAida 4



Awepyooio 4. Ecotepucny ASrohdynon
Avapopeoon tov [poypappatog Iportvlok®v Xrovddv
Ynooerypo BS AAIIL

COURSE OUTLINE
(1) GENERAL

SCHOOL | SCHOOL OF SOCIAL SCIENCES

ACADEMIC UNIT | DEPARTMENT OF POLITICAL SCIENCE

LEVEL OF STUDIES | UNDERGRADUATE

COURSE CODE | AEWN497 SEMESTER 5

Enhancing education and teaching through the use

COURSE TITLE of digital technologies

INDEPENDENT TEACHING ACTIVITIES WEEKLY
if credits are awqrded for separate c_omponents of the course, e.g. lectures, ' TEACHING CREDITS
laboratory exercises, etc. If the credits are awarded for the whole of the course, give HOURS
the weekly teaching hours and the total credits
3

Add rows if necessary. The organisation of teaching and the teaching methods used are described in detail at (d).

COURSE TYPE | Special background

general background,
special background, specialised general knowledge, skills development

PREREQUISITE COURSES:

LANGUAGE OF INSTRUCTION and EXAMINATIONS: | Greek

IS THE COURSE OFFERED TO ERASMUS STUDENTS | Yes

COURSE WEBSITE (URL)

(2) LEARNING OUTCOMES

Learning outcomes

The course learning outcomes, specific knowledge, skills and competences of an appropriate level, which the students will acquire with the
successful completion of the course are described.
Consult Appendix A
® Description of the level of learning outcomes for each qualifications cycle, according to the Qualifications Framework of the European
Higher Education Area
® Descriptors for Levels 6, 7 & 8 of the European Qualifications Framework for Lifelong Learning and Appendix B
Guidelines for writing Learning Outcomes

At the end of the course, students are expected to be able to:

1. understand the different types of digital technologies in education and the relevant specialised features that
formulate emerging digital technologies, the interrelated educational and policy domain, and the distinctive set
of policy measures for education and teaching.

2. use their skills to understand the dimensions of the modern teaching and learning practices in the new
digital environment.

3. use their knowledge in conjunction to the basic analytical tools and the emerging theoretical foundations of
educational planning and digital technologies.

4. exploit their knowledge and skills in the study and analysis of the multifold dimensions of digital
technologies in congruence to the emerging educational strategies and methods.

5. understand the fundamentals elements of educational planning with the effective use of digital tools and
concepts.

6. study and understand specialised educational technologies and their interaction with emerging practices and
specialised tools (e.g. Web 2.0., e-learning).

General Competences

Taking into consideration the general competences that the degree-holder must acquire (as these appear in the Diploma Supplement and
appear below), at which of the following does the course aim?

Search for, analysis and synthesis of data and information, with the use of | Production of free, creative and inductive thinking
the necessary technology

Adapting to new situations

Working independently

Team work

Working in an international environment
Working in an interdisciplinary environment
Production of new research ideas
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(3) SYLLABUS

The course provides a comprehensive overview of the technological, learning and organisational-technical
parameters related to the rapid adoption of digital technologies in the teaching processes in formal, non-formal and
informal education. In recent years, digital technologies have shaped a new, broader learning design framework that
reshapes learning content, pedagogical strategies, and highlights the importance of learning as a multi-level process
that shifts to specific learning outcomes. The course includes the analysis of issues related to the understanding of
digital technologies in education, and the analysis of new models of learning design and new educational tools in the
digital environment. In addition, the course describes and analyses traditional and emerging learning theories in
congruence to new digital technologies. Furthermore, the course provides an overview of the digital learning topics,
such as Web 2.0 applications, e-learning and new technologies in relation to the description of new trends and
directions. Accordingly, the components of new educational planning and policies are explored through the
examination of specialised educational strategies and policy tools and measures.

More specifically, the main sections of the course include:

= Digital technologies and education - key concepts and contents: historical context, key concepts and new
trends, synchronous and asynchronous distance education, emerging digital technologies and education,
new pedagogical approaches.

= Information technologies, digital learning technologies and policies: models of use and integration of
information technology in education, models of knowledge building and collaborative learning through
information technology, emerging patterns and examples of policies for the use of information technology
in education, and analysis of Technological Pedagogical Content Knowledge (TPACK).

=  Educational tools in the digital environment: educational tools and software, modern educational
environments and the Internet, digital learning technologies and exploitation levels, evaluation of digital
learning technologies.

= Digital educational resources: conceptual design and parameters of learning components, digital
repositories and learning, evaluation of learning modules, open educational resources applications.

= Digital technologies in education: parameters of integration of digital technologies in education, obstacles
to the integration of digital technologies in education, different models of integration of digital technologies
in the educational process, models of technological pedagogical knowledge.

= Learning theories and digital technologies: cognitive learning theories, the paradigm of constructivism,
collaborative learning models, self-directed and self-regulated learning.

= Digital technologies and learning design: educational design and types of learning activities, design of
learning activities with the use of digital technologies.

=  Meaningful learning, exploratory learning and digital technologies: conceptual mapping and education,
novel educational environments and conceptual mapping strategies, types and models of exploratory
learning, exploratory learning and simulation applications, web-exploration and exploratory learning.

=  Emerging web applications and educational design: Web 2.0 and educational practices, educational blogs
and different types of blogs, e-learning portfolios.

=  QOpen and digital classrooms: open and creative classrooms, the flipped classroom model, learning and
digital storytelling, design and types of digital games.

=  E-learning and new technologies: e-learning framework, concepts and forms, key features of e-learning, e-
learning technologies (e.g. synchronous, asynchronous), new possibilities and limitations of e-learning.

=  Design models of e-learning courses: distance education and e-learning models, learning management
systems, e-learning activity planning and modern tools.

=  Key emerging trends and directions — Massive Open Online Courses (MOOCs), learning communities and
learning analytics, categories and types of Massive Open Online Courses, major design principles, online
learning communities, learning analytics.
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(4) TEACHING and LEARNING METHODS - EVALUATION

DELIVERY | Face-to-face learning
Face-to-face, Distance learning, etc.

USE OF INFORMATION AND COMMUNICATIONS | Use of ICT in teaching, course and educational
TECHNOLOGY | materials and communication with students.

Use of ICT in teaching, laboratory education, communication with students

TEACHING METHODS

The manner and methods of teaching are described in detail. .. Semester

Lectures, seminars, laboratory practice, fieldwork, study and analysis of Activity workload

bibliography, tutorials, placements, clinical practice, art workshop, interactive L 4 PC Lab 60%

teaching, educational visits, project, essay writing, artistic creativity, etc. ectures an abs 0
Study and analysis of 10%

The student's study hours for each learning activity are given as well as the bibliography

hours of non-directed study according to the principles of the ECTS "

f Y I principles of Essay writing 30%

Course total 100%

STUDENT PERFORMANCE EVALUATION
Description of the evaluation procedure The final grade includes one assignment (30%)

and final exams (70%).

Language of evaluation, methods of evaluation, summative or conclusive, The language of evaluation is Greek

multiple choice questionnaires, short-answer questions, open-ended questions,
problem solving, written work, essay/report, oral examination, public
presentation, laboratory work, clinical examination of patient, art
interpretation, other

Specifically-defined evaluation criteria are given, and if and where they are
accessible to students.
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